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- ALTERNATIVES FOR PARAPROFESSIONAL TRAINING -:

Field-Based Inservice for. Those Who Work
with Handicapped Children

FIRST AND SECOND YEAR - REPORT

. Joyce Evans,. Ph.D.

Southwest Eddcational Development Laboratory
211 East Seventh4Street, Austin Texas 78701

ABSTRACT

Increasing numbers of young"handicapped children are entering public

schools and child cere,programs (public and privati) throughout the state

of Texas. All indications suggest that this growth trend will'bOniinue_ -=
.

over the next five years. As a result, all sectors are faced with task_

of serving g-yOung handicapped chiidran without-adequate staff preparation or
_ .

funds. In attempts tovaintain cdtt-effectiveness and.still'provide addi-

tional personnel; paraprofessionals often are employed to provide direct.

or{ supplementary assistance to handicapped children. However; parapro-

fessional preparation, either pre-service orinservice; has been and

continues to be inadequate.

Alternatives for ParaOefessional Training (APT) addresses the need for

training paraprofessionals who currently are working with young handidapped

children in rural and urban areas of-Texas. APT provides on-site competency

based training for paraprofessionals through a variety Of alternatives
.

matched to system=specific needs. -In addition; complementary training is

provided the supervising teacher to facilitate effective utilization of

.APT trained paraprofessionals..

tie APT projectlhas identified a core set of competencies for para-

professionals and developed related training- sessions and training needs

survey. Using a process training model, core-competencies are matched with

system-specific-requftements and training needs in order to conduct field-

based training designed to Feetindividual site needs. During the first

year of the project, 7,000 participant-training hours were delivered for

more than 1,080 attendees in rural and urban locations throughout the

state. In the second. year, approximately 8,000 participant-training hours

were delivered for 1,200 attendees.
_

'i



ALTERNATIVES FOR- PARAPROFESSIONAL TRAINING:
FIRST AND -SECOND YEAR EPORT '

INTRODUCTION

Full serviceito'handicapfied indiVidUelti age three through. twenty=
one; has beeniriaReted by .state and federal legislation and through litigation,
establishing the tight of. free publ.it ethication.. In Texas* children classi=
fied asideafi. blitid;or deif-blind are eligiblefor-serVicei beginning at-birth.
A downward extension of services to include. all -handicapped children under 1-4

ttie- age_of three is a concern of the Texas Education Agency. In addition
to publit school7servicesi Head Staft is Mandated to include handicapped \
children within the regular preschool setting. Title XX-child care centers "

alsc!serVe young handicapped children._ Ipcause of the growth trend .of the -.
population within the 'state* Texas findt-ittelfAirith a sizeable and increasing
number'of handicapped individuals; : - 1,.

-..i
, -

The most immediate problem:_facfng the state of Texa§ in providing- speefal
education services is the leek of itraiiied arr.oualifie&personnel. One method
of addressing this need is -thk_rect=uiting* trainirigior_retraining of profes-
stionals. _Another metilodt-tWone utilized in thit project, is the training
and use of th4 Untapped -etburces- of paraprofessionals who work ;Tay care
and public tchdol .settitigt"-,--;4thyaing'handicapped children; Training pare-

- . professionals necessitates. the detign of instrUctional alternatives linked 'to
a tompetency=based general program with alternatives uniquely suited to the
indiViddel tites* the _capacities of the paraprofessionals* and_the needs. of
the handicapped children._terved. It also necessitates the training of teachers
and supervisors in the- effettiVe use of paraprofessionals.

Wit,additional unserVed handitapped children being identified at.I time
when `school districts are economically,hard pretsed to.provide trained persdn-
nil* it it _:necessary tO seek the maximum utilization of existing resources.
Furthaw, early.rdentifiCation, and. assistance to these children will increase__ =
if those serving them* the teather.and aide, have the necessary teaching

.

AlternatiVet for. ParaprofesSional Training focuies on tife deVelopment and
field implementation of alternatiye training-programs for Via_) paraprofessional s
who assist certified teachers 'Within the public school systems and (b) pare- -

professionals who work with Young handitapped children 'within public and
privatt:thild_care settings. For the purpose of-the project* paraprofesiionals
have been defined as those non=degreed individuals who are not Certified or do

not have.soecieli±ed training -in the area of speCial education of young Nandi

capped children; In addititihi" the training -of teachers/fdpervisors in the
utilization -of paraprofessionals§ Who have received such training has been- under-

taken;

,0

Alternatives for Paraprofessional Training was fthided by the'Bureau of
Education for the Handicapped for a three year,period -be§inning in June 1978.

The following report details project activities and training conducted during
the first and second years of the project.



OBJECTIVES

A
-

The purpose of the project, Alteraativei for Paraprofessional Training

(APT), is to increase.the knowledge; skillsiand utilization of paraprofes
sionals working with young handicapped children in public schools and in

private and public childcare-land preshool programs. The project provides:

for competency-based-training which incorporates alternatives for local

adaptation to.meet the needs of individual centers and schools. Field=

based training.was projected at a minimum. of 5;000 participant hours of

training or an estimated. 300 persons each year..

The objectives of the project are:
O _ _

=Tit identify competencies needed by paraprofessionals in
working, withyOung, handicapped children,.

-To identify the training needsof employed paraprofessionals

in-working with young haridiEapped children.

To develop fiel&bafed, training for paraprofessionals
ielited teidentified competencies and trainingfheeds

-, f0

=To conduct-field-based-inservice ining for para=,t5w
.professionals representing the fol ing settings:

--Day Care settings which include young, handidapped

children

- Head _Start settings.whtch include young, handicapped-

children

. - =-Public and' private Spedial education classroomsyRich

serve preschool handicapped children

--Public and private school regular classrpomisetting

which include handicapped children of elementary age

or younger
ie

/

These objectives have beep addressed throughr the'first (June 1978

to May 1979) and second (June 1979 to May 1980) y rs of the project. The'

number of paraprofessionals and supervising teachers who have received

training has exceeded the original projections.. During the first year 7,000

partiCipant hours of training were delivered.. During the -second year, more

than 7,500 participant hours of-training were delitered,

In the following sections, an overview of Project activities through_

May 1980 is followed by7.tgctions describing; the project design and training

conducted.

3
I. 7



BACKGROUND,

The need for training paraprofessionals was delineated in the
original proposal as submitted to the Bureau of Education for the Handi-
capped'in the Fall of 1977 and updated in continuation proposals in
the -Fall' of 1978_and 1979: These needs were described in relation to
(1) stafe-needs, (2) f-esional/hational-needs, and (3) other needs. The :

following summary from the original proposal provides background to the

project which was funded and initiate0 in June, 1978:

1. State Needs

The p@ssage fo SB 230 by the 61st Legislature of the State of_Texas
authorized expanded services for handicappeestudents lincluding three-

yeer-olds):_:F011owing a planning_year41969=70), the TexasEducation
Agency_(TEA),:set fa]l,service,3601ementation of 'its Plan A concept of .

special educatiOn as the goal for-the-decade. Under -Plan A; schoold3tricts

are. responsible for providing special education serviceslon a generit basis

to all,exceptional-children ages three through twebtx-one. In addition,

Plan A requires that a_min-imum=of 15 percent of services and resources be

allocated' to children in the three-i-fourr, and five-year-old.range and

permits use:of fundS.for teacher aides and other supporLstaff. This ex=

-pension of services to'include preschool handicapped children has.resulttd

in a shOrtage of adeqaately -Irained personnel to serve According -to.

lEA's State__Anallysts±citPersonnel Positions-for academic year.1977-78, 271

of the 445 professionals serving prettbOOl'hendiCapped children-were not

certified. in that area and-20 positions across the stateremained_unfilled.
.While the-State:Analysis indicates that all paraprofessional positions. are

currently filled, it does not give an indication that these positions_are

by individuals who are trained or prepared, to meet the needs of #e

children with whom they are working. _However, the lack of training among

professional personnel is in all likelihood an indiCetionof an even greater

lack of training among paraprofessional personnel.-

Further evidence -of -the need for trained paraprofessionals is found in

the TEA=projectOd.need for personnelAy 1980._ The State Analysis for the

1977-78 school year shoWed that 5,986 paraprofessionals were empioyed in Texas.

Accoking to-Fiscal_Year 1979 Annual Program Plan for Part _B of the,Education

of the Handicapped Act as amended by Public.-Law 94-.142, this figure has in-

creased to, 6,105 paraprofessionals employed forithe,current year and TEA

has _projected that by 1980 an additional 4,000-,parieofessionals will be .

needed-in She state. If 15 percent of these-positions, are assigned to early

childhood 'Special-education classrooms, an additional 640pareprofessi6nals

will be needed'to work with preschool handicabed children.

There is every reason,to believe that this gap in training will not

soon be filled. In TEA'sjmnual. Program Plan for Part B of the Education

of the Handicapped Act (Fiscal...Year 1979), it was reported that 327,308 -

'children.(infant projects not_included) received special education services

during 1977=78: Of those children, 32701 were in the pre-elementary
4
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category. Other'chijdren are not yet-being served. Data-from Phase II
of the- Project Chiid Find indicated that as of June XI, 1977,-1,58
identified handicapped children between ages three and five gnd 74 children
between zero and two mere not being served. The data represent an even
greater need for services in this age group than had pf-eviously been pro-
jected.

- f

Despite the eVidente-orthe need' for trained.paraprofessionals, Timited
effort isbeing.made ti! train them.:. Eight junior tolleges.in Texas" offer
associaieAegre0:for tpacher-aides tas reportedby the Texas Association of
-Public Junior College, 1976).' Only four junior colleges,dffer a curriculum
relate0- to special education (Dallas,County Junior college =- Special_Ed
ucation Aide program;-Mountain View College -- Teacher Aide program; Del Mar.
College =- Mental.Health Associate Program; and_Austi Community College --
A.A. in Education for the Deaf). It-is obvious; howe .that these pro=
graus cannot keep pace with the growing need, nor do they.address the needs,
of those paraprufessiOnals_whoare presently employed: The programs are._
located in large urban dreii and emphaslze a traditional; callege-orierited
type of trainibg, with. practicum- or voliiPtierwork in a public .school or
clinical setting. This traditional approach frequently_ eliminates partici=
pation of the paraprofessional already working in a tetting_with young
,children: Therefore; alternative strategies for meetingjhe training ne7ds
of the currently employed praprofessional must be developed and.made
available'. .

2, Regional/National Needs .

the ,-need to provide training to paraProfessionals is evident
throtaghout the state of Texas, it'is not limited to Texas. ksurvey con-I
.ducted by 'the-Center foe Urban. Education_estimated'that -WI 1970, 200,000 1

paraprofessionals were involved in educational programs. An estimated

1:5.million were predicted to be employed fn 1977 (cited-by Schortingfluis/
and Frohuan,.1974). Paraprofessionals are'currently employed-in -ever'
state, territory (except*Virgi6 Islands), and thu District of Columbia tO

:serve all handicapped .populations in the full ram of activities. (New

Careers Training Laboratory, 1974). In a,..sur9.1 of 348 facilitiet which

utiliied paraprofessionals, 320 (92'percent) indicated that paraprofessionals
wqre- in need of training (New-Careers Training Laboratory, 1974)-
frdtkdiret-tors repeatedly emphasized that paraprofessionals-should serve

as en integral part'of the special education staff and indicated that,with
training,_ they could handle many cla,ssrOdm activities efTiciently and

effettively.. The teport'als6 indicated that paraprofesslonal were perceived

as an essential elemept in providing individualized ZduOtionai programs a*,-

well as adding additional insights into the problems of andicapped-chi/dren.

However, in regardfb,training, the New Careers Training Laboratory report .

says:

.

(1). With the exception.pf.isolated programs,,a Majority of the
paraprofessionals had no prq-servide training and had un-

- coordinated in=service training which,was often optional

and, at best, infrequent.
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(2) ; The differentiatedstaffisng pattern'ibf a-professional and
- paraprofessional in one classroom was frequently a source'

.

Hof confl ict, .in thatsthe -human= aspect of tivcr adults -pre-
vidin educational -services which were not odearly
or sanctioned, led to misinterpretation by either or both
parties. ,

(3) Very. little...training ,has been given to -paraprofessionals

or ,teachers of "regular._` classrooms-to enable them tP.-'
ce.ive handicapped children who are beginning to be

mainstreamed:"

(4) FinallY, a-majority of the personnel interviewed, as well
as persons contacted. in surveys, indicated that parapro=
feSsionals could be more effective in the prOg if
training, .both.pre-service and on=the=job, vras vailable. .

in a repOrt by the University. of New Mexico fSeptember, .1977) on para-

professional :training programs =in spettal education and related fields

across the nation, 77 pi4ograms are described. Of the 77 programs, 73 are

training prograins directly tied-to a collegeisetting, i.e., junior or
senior college. .Fifty,fpur of these programs are preseryite programs; nine
are inservice-,prograns; and only six- offered both ;services.;. In many of

these traitinjptograms, (37), partiatpant were required to have a bigh .

school..degree or 'GED for.enrollment. Further, Only' 29. otthe 77 progranls,
cited utilized dompetency?bated training./ Although most of the programs '-
described Ifieludet'sorietype ofpraCticum, it is -obvious- that the majori
of these prograths, focus on meeting,the' training"nee& ot;st4dept, level

participants, nit on the training needs of Paraprofessionalg who artral-
employed. It is doubtful that thesprograms could meet the
needs of paraptofess ionalt- Working with young handicapped_,children since

only 10 programs focus SPecifically on pretchool handicapped children:
- - -

3. °Other Needs
.

-Needa. -ed to Train -Daf-Care_Workersi_and_ Preschool. Teachers
-

With the 1973 Congressional -mandite to include handica.ppgd children. in
-Head Start enrollment and the recently signed regulation on the rights of

bandicapped citizens, an increasing number of preschool handicapped children

are being served in rablic child care facilities.. The Texas Del?artment of
HuMan kesources'ieports that 17,000 _Title XX eligible children have been

identified and that-public:and private facilities withig the state have the

capacity to serve 274,448 chil'dren'iider the age of`14. If only_ half of

these ,children were under the of 6, the capacity- would bo 137,224.

. Using q 8% to estimatethe numberof handicapped children served, in.

day care prograras, as many as E,978 children are possibly included, itl ny. of

whom are not yet identified.: For the:m3-st part, the-teacher-staff in day

tart centers are paraprofessionals, Usually, Only high school degrees aril

-required for employment.' With the increasing enrollment of handicap*

children in day care ceitters, there exists a need in these settings _to Vein



both the teacher and the aide. While there have been_ efforts nationally to
train Head Start personnel to-work with handicapped children personnel in

.' Title.1X'day, care are ill-prepared to serve the handicapped children who are
....., .

enrollecE in'addition, there are no services available to them to provide _\
, . .

such -Eraining,And:previously provided funds for geheral training have been
cut in half. 's

r .
r - i 90

The. vast -needs of day care personnel have been ecognized_ b _several
AnioriTtreges- within the state. "They have enter into Child Deyeltipment

sociate(CDA).-training program .esigned to assist paraprofessionals.

Howeve-r,olhese pi-pgrairs-Tdtus on thinon=handicapped child. Direct in=
structi On.related to tile handicapped chi1 d i s rarely a -focus. .0ne.Tajor
problem is the'itidt that the ,Taifority-of. hose _conducting .the CDA 'training
prograte, are thined in child :ilvdlopilierit. nd -dot not have the necessary

;backgrOund -in ..,speciar; edtication-to Woi-id "trainj ng..in this area. This
1/4i tuati on illusti-ates- the need to :integrate' training Of paraProfesslonals.

to work with hatidicagped Children. iit.o,:existing CDA-training programs as An
'al teniati Ve approch-4 How ever,:. other alternatives are still :needect for '

those paraprofessionals who -are-pnable to -attend college or2university=based
tPaining. courses- These:oe couldlbest7be met through fi;ld-based train-

/.ing" programs.. _ ---

. .- . *e

be- Need to.. Train Teachers to Use Paraprofessioals.
- .. ,:. .1

kith the] ipereasing_ use of paraprofessionals 'n special edfication class= i

rooms , the Vole :of . -acher- it changing: .If _paraprofessional s are to be
utilized to their mitiUM, teachers sand bther school supervisory' pertOnnel
must be prepared 9. sopeise them. Tob ofteii this as,pect,of the teacher's
role it neglecteCin preseriice training prograntS. As; trained_ paraprofessibnals
enter the `classroom, teachers will need:training in ham to work with them in

, ,establishing areas` cif! responsittility, , expectations , :pl alining and organization.
National surveys have show. that only 5%, of the teachers have keen,
instructed in the use of paraprofessionals-(Klopf, et al.=:,. 1972). It is,
probable that eveniewer*,teachirs -know how to best use a' trained_paraprio= -

/ fessiorfal in working with handicapped_children:.. Paraprofessionals can,-be an:

invaluable and Usable resource only, if 'the teachelis aware of the skill;t
which-the paraprofessionatpossesses and is knowledgeable about ways to
best. ese thete Skillc.- Thereisf 'then, a need toComplement the trainirrg
of paraprofessionals. with idstrustion for teachers and_other superyi Stitt inof

of employipr the paraprofessional to niaximize.thi effect in-the
.. . ,., ..

classroom. - !`"'
. . ,

c.. Need-for_P roils stonal Trai ni ng _Programs
.

Since the.mid--4966ft,-when educators began to. recognize and acknowledge
on= a national= level the need for paraprofessional aides_ in the 4zreschool
classroom, asntunber Of -training programs have been developed: A majority 6f- '.,,,
these werergovernment sponsored: and directed primarily.toward wcirkin iiith
children fiom,low-income. famili is: -Cef aMong_them were Project Head
Start' And Day Care. 'Froth its inception, 'Head ;Start sought ,to meet the short=
age of certified teachers and- the lack of jab opportunities in thecodnunities
served by encouraging. employment_ of indigenous. persons. It provides pare-1-

//
,professional staff developuent through on-the-job trainin,g, structured

,.,

-. 1

j./ .

,. 4
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lea-ming -_ey,oeriences.,- series of ,prof4t ierity I eVels , testing and evaluation
of the trainees, and. a_pay_and titl-''advanceignt- plaii. (Project Head start;

1 1969);':! In developing Day Care trainirig, tfiDffice.f ChildDeveloPment has
rioted that traditional college.training:is.perhaps not the best ipproach to
preparing persons t4 work witty-Eat:rig child'ien. .Ttfey;:too, stress on-the7jotr-
tra in-frig, with job -sfatus geared to. the:development. of competencies (Day .,i-2
Care 45, 1973). , in contras:V. to.. these- -fel rly flexible, nationwide _programs,
Karnes, et al'. (1371) implemented -'a-.highly,structured training program with
daily_ meetings before schoand an :emphasis on': well- planned lessons. These
and most other training programg for' paraprofessionaTS at,t/ie preschool-
levels have focused on preparing persons to work with -children -whose primary
d Iiariee:fromlhe norm, is that they are predominantly-from lo_w-ificome:-
f mil_ -,ei. PleparatiOn to_work with children of special _.need ---thq.se With'
h aring, vision, orthopedic,..and other handicapping conditions --- has., -

- 'received far less attention. : - i... ,
-.4 , . .-.: - a.

The needs of special education have-heen, receiving Increasing atteption, . ,
and some strides have:been na in`''preparing paraprofessionals to -w- -viith .

the handicapped. Under_a--,BEH grant, the League School In NeVrYork de oped
- new appv'oaches to train'teachers. parents, and paraprofessionals to 'wo

with severely 'disturbed children. The school stressed, both 'prac'tWal and
theoretical knovil edge \in. a six- week pro M:4F that included d _ledttires , di s.=.
cussions,clasiroom observation, and films and demonstrations (League

.,. ,
School). _The, Portage Project In WiSCOriSin (Schortinghuis-.and Erdman;
1D74). focused `of -home interventioh._for.handiCapped 43resdiOolts.. Traintrig
for -be0 Profeit ibrial i_. and. paraprofessionals included,fi one-week preservi ce - --

workshop plus one=-day per weet.linseite for al f,staf.r and-ari'additional-°.
-*half day for paraprofessionals to work with the training coodinator. One of

the most extensive; training model-s.Ww developed-'at the-,New,tareeri Training
Lab. (1974). Training areas deVelppqd _in ;this study werelmssitilk id, titles ,
core -ateas , techniques- for -training, pets ibl e- optlOns , and suggested work.

\ shops for- inservice- training. In another study; Kaufman (1970) reported
delineS-for training paftprufesslonal s and reported on how.theSe-rwere.

implerrintedt the Houttan Speedh and Heaiing t.shter:, BEH roogilizes this
need-tor training ofpariprofetsionals. through their personnel preparation
support; . _ -:- ., , ... - .

., ---. -

->_

As previousily dismissed, other ,trairiingja-o4raskis-have been,_developed at
junior -and_ seilyi or c011eges which' foliokthe_traditicirial approaclr:9: 'course,
work, usuallyqombine4 with some type of Pradticum,.1Siinir of - these prOgramS_-
have also repared ;`straining guidesi" or -deicripti6ns of the 'Ishstructiorialz
course p gram: ..For.expole, the*Sintlair Coiimun y College (Johnson, 1977)
Ws' deyiloped- Handbook for Paraprofessional T iiiintii.. Again, this -

endable ash has limitationt in that the individual must, bi, el igible
.

for and Tenro. in a'collete: '. v -
.

. .

01 While these and other programs have made ph3gregs in testing ways in 3-
,

which paraprofessionals.- cabe trained to serve .effA-t-i'vel3c in the/ preschool
classroom wAth handicapped youngsters,- a .rnzvority 'tthe programs have either
5gWored special. needs?studentS or failed to provide planned training programs
for 'the paraprofessio-nals who art or could be working. with" them. A smaller
number of .progr,ainS have. _ been sucdessful on a limited- scale, butt they, can
neither be evaluated nor ripliCated _



SUMS ARy

. The evidence -supporting-,the need for_training parais'rqessienals who Are .:
working with young, handicapped children.is clearly demoltrated at al1216veli:-'
Severql factors have combined to. creat&this situation: (1. the raPqly.
escalating_ cost of prOViding -quality educational 'set-vices to *mg hariiii= :%

. 'cap* chi ldren ikboth publ is schools and child care facilities* (2) *-federat_
and'state legislation 'requiring the -prOvisfon of free, appropriate_-educatio01,-
services for all handicapped Children_ ages three through twenty-one.; _(3)'.e_
rapidly increasing!population':in .Texas and the _SOgth and-Southwestern: region'
of the country; (4) an increasing number of" ch9dren identified as needing'

special, education ,services th-e 0 tp 6 age-ringe;_ and .,(51.the lack of...traint,____
ing programsdesigned specifically for paraprofessionals presently working r.

with young handicapped children.

As educational,,casts increase and increases occur in- thel nuMber, of handi,7-
capped children eriterifickpubl i c _school s and day care facia iti es, many are --T

looking to the Use of paraprofessional personnel to,.taintain Orimprove._ adOt/
child ratios. However, theparaprofestional can- no longer be used -Simply
a \''cl eanup person"lwho hasAio\direct contact with- childifieK:- If Para-
prOfessionals are to be integrated into the educatiorrall.Pf-pteSs"'apd.provide
quality care. for handicap* children, they must be trafined to provide
care. and :teachers must b superviseto. supervse them in I-their-work;

i /"The:training program which are presently_ in:operation around the state'
. an :their country have- failed to address themselves to the clear and 'present
need for training emplOyed_ pariprefessionals4orkina withii_kndicanaed. -
chi 1 dren and for .feachersfsuPervisors in the best utilization of Such .trained
personnel: Training for these individuals can= best be accomplished- through
fleId=bged inserlice training focusing on the'. speCifit needs of preschool
handOpped -Chi] dreg capabilities of both the paraprofessional:',and'
the professiffial. Before training can be truly effectivei a° core *setof
cOupeteticies must be identified for both public school and child ,care . settingS

. I

The identification of a core set _of_competentiei fdr working with' handl-
capped children alloigs. for the interfacirig of these_ competenciewith actual-
job; requirerrnts. In this way, fleObility can be.3uilt into a"training
model that al 160s, for; the 'devel opment\of basic ski 1 Is as well as those '
required:by different sjtes and job descHptions.

This background infoltation from..,the original _propo'sal submitted tO;ttle
Bureau .of Education for the Handicapped established the need for training. .=

of paraprofessionals. The-project; _A!' lternatives- for ParaOrlifessipnat
. Trjaining! was funded to provide field=bas'ed';inserviCe training .for-a-threa-, i -;

_ .

year 'peniod beginning in June 4978:-

3..
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OVERVIEW OF ACTIVITIES TO DATE
4

,Alternatives for Paraprofessional Training,is designed to address the in=

.service training needs of two target groups. The primary target group is
Paraprofessionals-who work with young handicapped children and the secondary
target grouO includes supervising teachers or others whom parapi-ofessionals

assist/ Training is detigned to meet inservice needs'of each of the following

systems or'settings serving young handicapped children:

Public school Early Childhood clashes for the Handicapped,

Public stl-lool Mainstream classes for kin6rgarten and first

grade,

3. Private child care centers/schools in which hamlicapped'

children are enrolled, and

4. Public child care centers which enroll handicapped children.

Primarrtraining emphasis is on training for Public School Early Childhood

-teachers of the handicapped and Public Child Care perionnel since these are

the settings in which the majority of the handicapped are served.

. . _ _
During the first year.bUthis project, previous staff work with para=

professionals-was reviewed and integrated into Alternatives for Paeaprofes-

-sional Training. Through a field survey, roles and responsibilities of

teachers and assistant teachers .in each of the above settings were identified.

Based on this information and a review of pertinent literature and materials;

core competencies, were identified_afid training sessions focusing on various

topic areas -of concern were designed. Inservice training; conducted in.

selected sites across the state, was\provided for more than 800attendees.

Throup.h.20 workshops of one-half-to=two fulI da:ys_each,6,025 _participant training

hours were'delivered during the project year ending.in May, 1979.

During the second year of the project-paraprofessional competencies

were reviewed and revised by the project Advisory Board, project staff and

key site personnel. Thirty workseisions addressing these competencies were

designed and training Conducted-in eight locations throughout the state. By

the,endof,the second full year (May 1980)more than 1,000 persons participated in

one or More :training workshops. Approximately 350.persont-receTved-16 or More houil

of training and 300 persons-received an average of 'four hours of training.

Multiple teaching strategies are used throughout trainingAdemonstrations,

role play; discussion, film strips and video, simulation, minimal lecture)'and

Print materialtare used only for-follow-u0
activities. 'Examples of the

training topic areas include: What Is A Handicap?; Obterving and Identifying

Children in Need oO'Referral;-Understanding Parents;.Talking to Learn and _

Learninglto Talk; Language Wielopment Through Storytelling; Behavior Problems;

Adapting the Classrobm; Se ting, Ming, and Adapting Toys and Materials; -.

Playground and Outdoor Activiti Infant Care; and Parent Programs.

.. Project evaluation includes collection demographic data on each

participant and ongoing recording of specific ses s attended. Each



training session (approximately 3 hors on one topic) or workshop (one-to-two
dayi on several session tbpici) was evaluated for overall effectiveness and
partici papt reaction. "'Depending on/the specific topic, understanding of the
session content was evaluated throbgh pre-post written questionnaires, simulation

. . ._ . c.

or role play activities within the session, individual questioning during,or. .,
after the sessionyor tape-recorded interviews with randomly selected partici-
pants. .

j ,

DisseMi flow of project information has been ,l imited to staff presenta-
, tions at nferences and responses to requests for information. 7Because of

fundin cutbacks, written training session materials for distribution have
not en produced. However, as an outgrowth of this project* and recognizing
th, need for written inforthatibh about the handicapped child, the Texas
partment'of Human Resources (TDHR) contracted for the development of a

procedural guide, When You Car-e for Handicapped Children,which is ,now avail-
-able from TDHR.

-



DESIGN OF PROJECT AND TRAINING

Consistent with current state education planning, the APT project
provides training which is generic, not categorical. The project is not
designed to diagnose or label children or to train paraprofessionals to do

so. Identification, numbers, and types of handiCOped children served is
the function and responsibility of the school or''-enter in which the-child-
ren are enrolled: Information about the number of children served is "

collected, however, from localpersonnel and summarized for prdject records.

Inservice training has been designed to meet local site parameters
while providing paraprofessionals. with the knowledgt-and skillstfor woricing
with the handicapped children in their care. Competencies and astociated.
training for paraprofessionals must interface with the training and task't
of supervising teachers, other supervisors and trainers within the dlifferent
systems (public and non-public schools and centers) tope effective.___Tbere-

for comtencies were developed for paraprofessionals to interface with
competency-clusters identified by TEA for special education teachers and those
developed for ,Head Start and Day Care programs.

ComPetenciesaust be_compatible with the job desCXptions under which the'
paraprofessionals are employed. Therefore-_,tob_descrfOtions were reviewed,

and priority training areas identifier6n system /site- specific bases. It-was

evident_froin'theie_jobAestrilitions that paraprofessional responsibilities
vary in accordance with the employing institutions.- Therefore; alternatives-

competency training were developed to meet these differing needs:

Differencei also exist in the-Tbgistical training parameteri (time
allocations/schedules, jype/format preference, -1 ocation/spaee avail ability - \

and preference; etc.). Therefore,_different approachesfarrangementiare
used In training; Practicum training ii not included as.,a,specific.objective;

becauie the entire _training progrimis directed td_those persons who are
already in,field-based settings;_i.4.4 already employed. Feedback is _

continually from participants and firom their supervisors regarding

trafning.conducted, classroom implementationw=and needs_ for further training:

On -site obse =rvation is conducted for a sample of.particiAntsi. as appropriate

.to the individual site;

Alternatives for.Paraprofessional Training is not a university-based.
`training'progyam and college.credits or grades are not a motivational device.

Certification; career ladders, or an increase in pay are not external .

motivations offered by the training project as these are the in=service

responsibilities of Ibe.local employing agency: In many cases paraprofes=

sionals attending 'training: have only partial or no cOmpensatoil time to

attend training. Therefore it is absolutely. essential for the project

staff to provide training professionals can recognize as valuable to them.

and which they can use immediately. It_is also essential to provide training

which is interesting and motivating-enOUgh'for participants to return to the

next sequence of training sessions.- .

12



In summary, the following points are- basic to the iyiternatives for
' Paraprofessional Training Project:.

1. Paraprofesifonals are a less homogeneous group than _..

college-trained public school teachers, with considerablk,
variance in their_previous-educational levels, training,.
and experience. Therefore, traihing-mbst be tailored'
to the needs of individuals as well as to the.site or.system
in which they work.

\.

Supervising teachers orparaprofessionals should be
. trained in effective communication with the paraprofessional,
in knowledge and understanding of the paraprofessional's
abilitiei and interests, and in observational and super-

. visopt=technioues.

Training must be highly motivatirg, meeting the interests
and needs of participants. Traditional approaches of lecture.

and assigned reading are.not cOmpatible with- the-prior

educetion and training_of paraprofessionals. Therefore,

a yariety of other adult teaching strategies must be used.
.

Evaluation of training is essential in determlning
whether the-participants' needs are being met iitT-well as-

in determining the effectiveness of=the training..



_COMPETENCIES'

Alternatives for ParaprofessiOnai Training is competency-based, and'

designed to meet the waking needs of employed individuals. Consequently,

in addition to identification of competencies, the variables of priori`

training and experience, availability of training time, and job descrip-

tion requirements, must be considered in the design and delivery of on-site

training.

During the first year of the project, initial.work for identifying

training needs and for developing an Alternatives=Competency Model was

completed, including a review and report of relevant-literature and other

programs foaming on paraprofessionals working with young handicapped

Children. This information has been summarized in the document,'Para-

profes II . *O1 .f the Handicapped: Literature Review

an Annotated Bibliography (Evans and Iscoe, 1977) and entered into the

ERIC system. Competency statements from other programs and local job,

descriptions or requirements were reviewed. Based'on this information and

on Advisory Board recommendations, a survey of selected sites thfoughout

thd4State was conducted, with data analysis-completed 'during the second

year_ A synthesis of this information resulted in initial identification

of competencies needed_by paraprofessionals who work with young handicapped

children.- This initial review indicated a wide range=of edudational

.background (varying from completion of fourth grade through-tomOletion

of an MA degree in another field)i and experience.(ranging' from no experi-

ence to eight years). Logistical traifiing parameters also vary greatly.

Some sites require_a specified"number of inservice training hours or

training .days,-while other sites make no such provisiOn. In some sites,

content for training is specified by administrative staff, while in other

sites training content is generated from participants.' -

During the second year-a repfort'of.this survey, Res onsibilities and

Training_Needs_of_Par rofessionaqs: A Survey ith

.You TEvans, 1980J was complete4iand.entered into

the ERIC system. Competency statements were refined,. elaborated.and verified

through review by advi'tory board members, field superVisors, and head-

teachers:' The competencies were grouped into the following areas:

. - 4I. Position Orierth n'tio

II. Interperional Relations

III. Basic Child Care and Management'

IV. Cfassroom Planning and Organization

V. Classroom Instruction

A complete description Of these - .competency *areas is Included in Appendix B.

These competency statements were also reviewed by the Early Childhood Task

'Force and appropriate'parts incorporated into State_Cprtification Requirementi

for Teachers of Young Children.

1/4



WORKSESSIONS
4

= To address the identified competencies, rela content information

was outlined-and divided into "Worksessions" Logist ca -parameters-of
inservice training time at various sites and recommends ions from the
Advisory Board and Center, Directors indicated the need to divide training
periods into -2 to 4 hour time blocks. Therefore, worksessions fodusing on
a single topic area were designed to last'approkimately 3 hours each, with
additional information and activities included to expand a session to 4 hours
when appropriate. Each of these training sessions. focuses on a topic or
content area'related to the identified competencies.

The need, for specific, action-oriented training session activities
which are directly related to children within the classroom rather than
training which relies upon print materials, lecture or abstract and
theoretical information was also identified. Therefore, each training
session has been designed for minimal reliance upon lecture, with print
materials used only as follow-up information. The sessions focus on the

use of demonstration, simulation and role play, audiovisual materials,
- question and answer periods, and small group discussion,/with modeling

r of instructional techniques and interaction throughout.

In eacfrfield-based site, a survey is conducted to identify parti--
potion needs. Workiessions are then selected and combined to meet-the
specific needs of the local site within the available training time.period.
"Workshops" of one to two days in length are planned with local supervisory
personnel and conducted on-site. Each workshop includes two to six,work-

sessions, depending on the time available.

Three such training workshops are condocted during the year for each
project-site. *Continuity of training,is planned in advance with thelocal
directoi of pedal education, program director, or other person responsible
for linse'rvice planning. In designing training -sessions -to address the
specific topic areas,existing materials have been used;including those
.previdusly developed by SEDL staff; and additional materials have been
developed as needed.

Aiisting and summary description of the worksession topics is>included
in Appendix C. ThesinterfaEe between the identified competencies-and these
Worksessions is outlined in Appendix D.

1,
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TRAINING CONDUCTED

Field-based training conducted during the first and second year of
the project (June 1978 through-May 1980) are summarized by. site in the .

following sections. A third year report will be completed at the end of
`May '1981; upon completion.of the project year:

'During the first year of the project; the intention was to focus on
4 ide tifying competencies; developing training sessions; and pilot testing

the sessions at a local level prior to moving into wider training; However;
the need for training was so great. and so many, requests were received; that .

mor1e training was conducted = during the first year-than originally projected:
Duringthe_first year of--the. project, 7,.000 participant training hours were
delivered for more -than 1;000 attendees in rural \ nd urban locations through-
out the 'state; It should be noted that although t people participated. in
the entire sequence of. training workshops, addition 1 people attended several
of the'_Workshops as welt., The-project staff select training sites as
identified in the initial proposal. 'However; actual_ articipants at each
site were selected by the local site supervisors -or .directors. In most cases,
the same people attended each training session... However, staff turnover
among/ paraprofessionals mans that new people are added throughout the year;
Duping the first year, twenty training sessions were'developed and conducted
at least one time. . An overview of the training sites, the sessions conducted,
and/participant evaluations are included in the f011Owing section:

SEGONELYM.

During the second oar the project; training sessions were revised and
additional Onetdetigntd_to meet field identified needs. .8y the end of-the
second year, approximately 30 ikirictiistitins have been designed and-used in
actual training. In additioni- wokshopS have been- developed for_other train-
ing which was a spin=off from Alternatives for Paraprofessional. Training.
.For examples in- several locations, _Title XX personnel requested training on
general: ail d,.gird-itth 'and iztevel °pent as' well as infant care. In addition;
contracts v@re received rOni one Title )0( Region which serves _handicapwd
infats. from birth throug t-to design-and develop specialized training._
Although .these training c ntracts and sessions were not a direet, part of the
BE111contract, they Were re ated to, or spirtr-offs, from the BEH contract;

During the second yea of the prbjett, approximately 71500 participant
contact -training hours were delivered for over 1;000 attendees... To meet the:..

.specific: requests thin the\Aust area; two Invitational Workshops focus- .

ing. On,t6Pict_ related to general child growth' and develoPment; with kill*.
sessions on_the handicapped, were held for.privato. and public,:child care
perstifinel. . \. ,

The Training Sites, Training Alternative; Nuler of-rartitipants; Actual
_ Wilber of cOntadtlinurs*,andParticim.nt\Trabling Hours are timsnarited in the

-following pages. More detailed description is of:the actual training, including

..- descriptions of training Sites; lists of partiqipantsi descriptions of sessions,
and evaluations are included in Appendix F fo-r- each site,.



-FIRST_TEAkiTakIllINer

'one i.978 - May 1979

TRAINING
.ALTERNATIVE

NO. OF -, NO4 OF =

PARTICIPANTS JIOURS -PPR

. 6Austin Areas
(Open to All) -

Child, Inc.*

Child, Inc..

Mint.ConferenCe.
Nditember 1978

1/2 Day Workshop 31-

September 1978

Full Day Workshop
December 1978

1~Workshop
February 1979

1/2 Day Workshotp
May 1979

1/2 Day Training
August 1978

Full Day Wm
January 197

Session

Full Day Eorkshop
March 1979

Full Day Workshim- -
October 1978-

FUll Day Workshop
_January 14179-

full Day_Vityrkshnp

Narch-1979

27

4.

4

6'

36°

Midland/Odessa Training of Site. Trainers 5

September 1978

Full Day Workshop.
September 1978

I

Training of Site Trainers
'November '1978,

Evening Workshop
November .1.978 ,

I/2,Day Iforksholy
NoiiiiiT)er 1978--

6
.-

186

12.

186

168

.216

20



SITE

Midlapd/Odessa

FIRST YEAR TRAINING - continued

Jgne 1978 - May. 1979

TRAINING t

ALTERNATIVE

/
:Training of-Site TraiNers 4

(continued)-.. .. M ar ch 1,979 -

/
EVeninfVorkshop
March. =1979,:

1/2 Day korfcshop 41
. . -

Full Day- WorkShop - 16

September 1978
, .

Full Day Workshop 17

.0etober 1978

Fail 1. Day :'Workshop 11

February 1979.

NQ. OF NO. OF-

PARTICIPANTS =

4 16

58 4 232

-Two Day WoKshop .61

October 1978
.

Day and 112._litorkshop:
January 1979

Observation Feedback Session
January 1979 .

ilitergarten

and -.1/2 1 3
March. 1979 .

'Observation " .Feedback. Seision
c.,,."Aprils 1979,

Two Day;WorkShoP
October 1978

Day and 112j.Vcirkshop 42

February 1979

Observation Feedbadk Session
February 1979

DaY.and 1/2 Workshop -
April 1979.

56

5

12

a.12

123

96
,

102

_.
66-

732

540

'18

Observation Feedback SesSion
April 1979 ,

olic Diocese If: Day. Seiii on

uttort; JanuaIy:1973 :-f

7

Per Pafticipant Hour.
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FT SECOND YEAR TRAINING.
/

June 1979 May 1980
.

TRMJ4ING I NO. OF NO. OF/

SITE 'ALTERNATIVE PARTICIPANTS }OURS = PPH.
'3

Hays, Caidwell,

. .

: Workshop

-.

25

. .

'6½ 162
Blanco Counties August 1979

Head Start WorkhOp
JSan Mareos October 1979-..-. .. .

-orning: 23 3 69
Afternoon: 19 3 57

- .
I - - .., .,', -

Workshop 22 2½ - 55
January 1-980 . -, : .

I

Workshop 21,
51

1Q5

I

Blanco Technical Asistance 5 30
Novener 1 979 -

/

San Marcos :-. Tèthnicai$sslstaiice . 4.. . 20
December 1979 . ii

- /1' --
-

Technical Assistance 14 ..2 28
February o1980 1

Technical Assistance '4 //' 3

Fbruary 1980 -

Technical Assi'arFce s
/

s 25
May1980 .n .

Lockhart ..Technical Assistartce : 4. 7 &.- . 24
December 1979 ..........

Technical Assistance 5 . 35:
September 1979

TechnIcal Assitance 7 / ' 5 35

October 1979
/

Technical Assitance 5 / 5 25
-

.; February 1980 - .
.

.

-Technical Assistance :

-. 6/- .. 5 30 -

'3

May1980,. .

Temple/Belton Workshop '3 12 6 72

Head Start February 1980
/

Workshop /'16 6 96

October l79
/

0 .

.

4 - -- - . .

- .

II.-

-. -

ZL-. '_



Seguin
Head Start

Spring Bah
y.

I-.S.D. *.

ECH Personnel
7

Odessa
(Day Care,_ Head
Start, College
-personnel)

SECOND YEAR TRAINING e--; continued .

.Jute 1979 =- May :1980-

NO. DiNO. OP
PARTICIPANTS HOIRS = PPHTERNATIVE

Workshop
August. 1979.

-WorkshoP.
October 1979

Workshop-
June 1979

Technical Assistance
June 1980

Workshop
November 1979

Observation Technical
Assistance
Novether 1979

-,Workshop
October 1979

tea "d Start

Staff Consul tatior

October 1979

Workshop_
January ;1980

,

-40

14

13

13

\ 6

20

20

6

6

78

39

120

80

93 4 I ' 372

10

62

°

Staff Consultation
January '1980 ;

Workshop
April 1986

April

Workshop _

-Awgust 1979

Full bay, Worksh-op
Novether -1979,,

Full Day Workshop
November 1979
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SECOND -: YEAR:- INING:=. continued !-

.JUnt.1979-.-..;; Agy.1960.='., /
/

NO. 0

--ALTERNATIVE_ PAN1t:-
:TRAINING

_._ ..
-Austin

7-,s-1:(ctintinued)- --Muth 19:i ._

c.:2- .- - ;,-...
_..

;---Iiintergarten- Day and .1/2TWorksh op 33
.:Tetas Migrant - Octther. 1979

Coinicil _ _...

2. Day Workthop . 64
Jannay 198a

, - _ .- --

Day.liloshop 115

Day .and .1/2 Workthop
;March 1980

.

2: Day -Workshop
Octobit 1979

Full Day. Workshop
Janiory- 1980

.

2 Day, WOrkshop 840-
March 1980

_ 64

46

690

12 5421

TOTAL - Per Pafticipant HoUft , 8,160

PPH - Per Participant HOW'S

Mini. Confemnce - Invitational Conference coxering several topics = open to anyoneZ

VerI:shop.= .two or -more taneous sessions within a given tire period.

SessiS - One topic cove for a given tim.period.

ATE:, For =-11hts-e-tm-i-n- sessic;s-*-41-ready-conducted,-actualThaii-r participants

is. cited. Proje d number oftparticipants for ftirther training sessions
*- are stilted as reported .by site contracts: _



..
OTHER ACCOMPLISHIC-TS

As a result of project activities,, and st iff exfiertence,
the Texas Department of-:-Human Resourdes (MR) 'contracted with the. Specie
-Projects- Division _for,.che develoPmettLand-publication of nrocedural guide
for Title Cbild Care- prbVisie.rs. ;ViPn You__CaHan chi] dren
and 24 related. paniphlets are now .from THV Consultant revieT'
was proVided by special education gersonnel of.the Texas Education Agoency .

(TEN,' nossib-le ways for public schools. and day care to Integrate, services
has ibetn-nclukCiff_the ouide Al-to, interagency -agreeTnents_are now -under'
development-betWeen TEA ancl-TDHR.-. Thus thew ternatives for Paraprofessional
Training project*has stimulate cr the pOtential long terM 'effects and more
effective'seririces for handicapped children. .. .

.-P

CONTRACTED ,TRAINING

Only a limited number otsitis receive, do rest services, under the
Alternatives for Paraprofelsione_Training grant. )iowever, the training
sessions and staff experience developed 'under this- grant are being- .N
utilized by other sites which have contracted for similar training. Know-
ledge of the'training has spread -primarily bylvord-of-thouth - participants
-ha-4e recominended training to -other groUpS.. Examples of other `short-term
training_ include,

;Victoria; Texas, Tender !Loving Care Infant Center for,Hanili capped
'Infants'

°Laredo, l Ruth B. Cow habilitation Center

Panhandle Area; .Texas.Migrant Council

\ Costal Bend Area, Texas iiigrant 'Council

Victoiii,. Texas , Educational Seriice Cep ter

Service Center

'Houston, Texas,, -Edticaticnal Service Center

'INVITATIONAL WORKSHOPS

Four Invitational Workshops have.been conducteIL to address priiate
and public child cafe- personnel in-the Austin area who are not included
under the APT contract. -A small workshop_fee was -chargei to provide Money
for:materials and to insure prerelgstration.---These,-Workshops -been
successful with maximum -registration ,each. time: Announcements\ and °Agendas:
for thp-se workshops are included in Appendix G.-
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-.1)ISSEMINATION,ACTIVITIES '1
V

r'-¢ 4
----,-4 -----.,

Dissemination has notteen a high pilority, prilaarilybecause of -1 mited-
funds. Budget requests ,for both yedrs were reduced and-dexilopment of 0 ; .

written materials was eliimiriated. Consequently, there4repo written/raining
.7., materials, to disseminate. Staff- time- budgeted to this project is' 'use completely.

in preparing and delivering training ,to tfrose-sii.e-s ineltided in the proposaT., 0

There is no "free" staff time to ad4 additignal sites.°Dissemination haV: ,

focused on providing'information to others aftout,the project prough conference '4
presentations and submission_pcxeRorts to the. ERIC system. .= - '.. -

.

During .the first year, the fieldtsurvey-of trainitig needs resulted in
numerous request's for addititnal -informatid; a presentattin at the Texas
Council for Exceptional Children state convention resulted..4.nreguests for
on-site training and for informationbout scheduled training; informal °
communication by individuals participating.;th training seisions generated
additional requests for trairring; and an announcement of projeCt-awar4.carried
in the state newsletter of the :Texas Office of Early thildhoPd Mvelogimebt

;which was- picked up and ,arried*in the state Rental Health and- Rental RetFWda= %'
.. tion Nedsleteer also stimulated requests,. The result was an ab undance

of requests _for additional information, on-site training, andttse of_tiv,i_ing-
materials. . Unfortunately,' these requests, could not-be met vrithin'theirh-udget
and'scope of this project_ The response frod the field-FlearlYreinforte,p :
the

-
identified need for practical, applied 'level training paraprofessional s-.

In- addition, requests are being received' for similar training 'for_ col:lige
degreed teachers, a target group not included in this project.. ,Thie is,
however, a reinforcement of the BEN identified needs for-AnserviCe training
of regular teachers. - - te

.Other first-year' disseminatiop activities included a proae rqsentation
for the bi-annual meeting of Regional Service Center di recto-- and a project-
presentation.at the national CEC Convention; and 'a-full-day Ca Institute
presentation. During the second year a description of the APT Project was
included d`in the R&D Informat;on Exchange newsletter which reaches SEDL six-
state regioh.- fn-addition,--the project staff -6-iindfiCted4-2-=day-workS-hop -on-
the handicapped child)for selected key state -education personnel from the SEDI
six-state region as= a' part of the A&D Regional Eichange Program:--

Numerous presentations; many of which were -niini-workshops.,were
-present& for various groups. These presentations are. liited on the follOwirig
pages; -

_ .

:
_



STAFF PRESENTATIONS

"Easy Sctence Activities for the,PreschooY Austin Association for the

Education of Youno Children----Austin,-Texas. May 1980. (Grace)

Workind With Mexican American Parents of Handicapped Children. Inter-
.

national Council fot= Exceptional Children Convention. Philadelphia,

Pennsylvania. April '198Q. (Evans, Grace)

- "fraining Para-Professibrials " Texas-Developmental- Confere_nce___

:Dallas, Texas. April 1980. (Grace)

"Training Paraprofessionals" international Council for Exceptional

Children Convention,-Philadelphia, Pennylvania. April 1980.

(Grace)

Session Leader. The Unfulfilled Promise: Conference on Understanding

Perinatal' Grief and Disappointment March of Dimes. Austin, Texas.

April -1980. (Evans)

Working with Parents. First Annual Conference,-Parents and Professiofials:

A Team Approach to Working with the Special Student. Abilene, Texas.

April 1980/ (Evans)

"Behavior Problems" and "Easy Science Activities": San. Marcos Asociation

for the Education of Young Children. San Mardds,-Texas. April, 1980.
(.Whitworth)

"Learning Through the Senses" Callas Association fOr the Education of

Young,Children. Dallas, Texas. March.1980. (Bricker)

"Training Needs of Infant Caregivers: What to Talk Ablaut! Triple I

Consortium Conferende., Dallas, Texas. February 1980. (Grace)

"Teacbing Todelers" Annual Conference, Abstin Association for the Education

of Young Children. Ausiin, Texas. February 1080. (Grace)

"Activities for Infants" Annual Conference - Austin Association for=the
Education of Young Children, Austin, Texas. February, 1980. (Whitworth)

"The Art ofMainstreaming" Austin Association for the Education of Young

Children. Austin,. Texas. February ,1980. -(Bricker)

.

"Storytelling for Infants'and Toddlers" Association for Education of Young

Children Conference. Austfh, Texas. February 1980. (Evans)

"When You Care-for Handica00ed Children"-Teaching Texas Tots-Ctra&ende_.__________ _

Dallas, Texas, January 1980. (Evans)

"Training Needs of Infant Caregivers" Teaching Texas Tots Conference.

Dallas, Texas. January 1980. (Bricker, Grace)

"Communicating With Children" Austin Council for Exceptional Children.

Austin, Texas. -January- 1980. (Grace)

"Training Paraprofessionals" TeXas Association of Child Care Workers.

Austin, Texas:- NoveMber, 1979. (Bricker)

dl
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"Art in the Preschool Classroom" Child Care Course for Austin Association

for the *Education of Young Children. Austin, Texes. November. 1979.

(Grace)

"Toy Tales" Austin's Celebration of the International Year of the Child.

Austin,_Texas. November 1979. (Bricker? Grace, -Evans, Whitworth)

"Science in the Mainstream Classroom" Child Care Course for Austin Associa-

tion for the EduCation of Young Children.- Austin, Texas. .November 1979.

(Bricker)

"Working With Parents" Teacher Training Conference, Brownsville, Texas.

November 1979. (Evans)

"Behavior and Preschoolers" Austin Natural Science Association. Ctlober

1979.' (Evans)

R&D Speaks: Special Education in Jr=3rd Grade. Austin, Texas.

1979. (Evans, Bricker, Grace) '

Conference Summary_- Panelist; The Second Texas Infancy Conference.- Austin,

Tens..juriemg.(Evans) .

September

"Understanding the-Family of the Teriliinally ill Child" Early Childhood

Special EducatiOn Inservice. Richardsbn,,Texas.. May' 1979. (Evans)

Young'Handicapped Children and"the Paraprofessional,. National Council on

Trainina and Utilization of Pareprofeisionals. Ausitn, Texas. April

1979. ?Evans) . .
et-2

"Practical Approaches, Materials and Activitiei for-Mainstre lng Young

Handicapped Children" CEC Institute4 57th International Convention, .

Council for Exceptional Childrea:-:4allas, Texas. April. 1.79. (Bricker)

Paraprofessionals in nrly-ChildhoddYSettings, 57th jnternali nal Convention,

Council for ExCepttonal Children. Dallas, Texis. AOril 1 79. (Evans)

"Teaching Children with Language Problems" Austin Association or the

Education of Young Children. Austin, Texas. February 1979. (Bricker)

4-.j
*sok.,
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APPENDIX B

COMPETENCIES FOR-PARAPROFESSIONALS_WHO YORK WITH
. YOUNG HANDICAPPED 'CHILDREN



COMPETENCIES.FOR.RARAPROFESSIONALS_WHO WORK WITH

YOUNG HANDICAPPED CHILDREN

/

As a-part.of Alternati4s for Paraprofessional Training (APT), inservice

training grantsupported by, the' Bureau of Education or the Handicapped

competencies have been identified and. refined to meet the needs cd' parapro-
)

fessionals,ir working -.with young handicapped children. Idelification of

these competencies was based,on reviews of the literature, related cam-
-

petencies,from similar projects, and written jab descriptions; the results

of a field-based survey of teachers and teacher aides; -and the advice and

review .of the APT= Advisory Committee.

These competencies have been identified in general terms as relevant foe,

paraprofessionals employed in Public School, Day Care, in Head Start

settings in which young,handicapped cfiildren are served. Variations:wIthin

and between these types of\settings must .be considered in/prioritizing and

conducting training to meet competencies.

As the focus is on the harLjcapped child, it is assumed hat the parapro-

fessional has basic knowl ge and skills in working wi ti non - handicapped

_children. When this assumption -cannot be made, the competencies' must be

expanded or additional competencies added.

i.



The order in which the competencies and associated points are listed does

not imply prioritizing or importance: The following competenctas include

the areas of:

POSITION- ORIENTATION

INTERPERSONAL RELATIONS

III. BASIC CHILD ME AND MANAGEMENT

IV. CLASSROOM PLANNING AND ORGANIZATION

V. CLASSROOM INSTRUCTION,



POSITION ORIENTATION

The paraprofessional will recognize basic roles/responsibilities of

the instructional aide within the context of the employment position.

The paraprofessional will:

A. Understant the educational' objectives of th- employing school/

center and employment contract

B. Understand the rewlations,practices, poli s, and other

administrative procedures of- the employing school/center

Understand the ethics and standards of-the position including

confidentiality of information,-and rights of parents

Understand federal, state; .and local regulations and policy

regarding handicapped children including, but not liMited to

awareness of the legal requirements of P1 94-142 and Section SO4

and awareness of community resources -

E. Understand his/her responsibilities in recognizing and developing

his/her abilities in the following competency areas or other needs

for additional professional assistance or training

C.:



II; INTERPERSONAL RELATIONS

Th9 patvrofessional will recognize the responsibilities_ and duties

of the assisting role and will recognize-and maintain positive inter-
..

personal relationships with.the chil6en, parents, teacher, and

supervisory/support personnel. The paraprofessional will":

A. Maintain a'cooperative relationship with teacher_and_iother

liassroomjetsonnet

1. Recognize teacher-aide role in as sting teacheein carrying

out classroom'arties and respanslbffifties

2. Recognize duties and responsibilities of teacher (and other

adults) in the classroom

3. Independently-complete assigned duties and'fesponsibilities

4: Initiate own activities and communicate personal needs for

clarificatiOn of duties, initruction and/or training

B. Establish and maintain attentioir, motivatiofi, and rapport with

haicdfcapped children

1. Recognize individual ihafacteristics, needs and rights of

each child, includi4cuTtural/language differences

2. Cqmmunicate with and respond to children in a positive, non-
_

'4-

threatening manner

3. Conmunicate expectations clearly and provide, appropriate

verbal-and nonce - verbal feedback -

1-
C. Establish and maintain rapport with parent(s)/guafdians of

handicapppd children

1. Recognize importance and rights of parents) /guardians;

including cultural/language_differences in the educational

process

Recognize own role in relation to parents) /guardians



INTERPERSONAL. RELATIONS-(Cohti-a.)

3. Cominunicate withparent(s)/guardlans within framework

\of- assistant-role in a positive, nor-threatening manner

4. Understand rights of parents -

D. Maintain cooperative working relationship with supervisory/

oh r-

ikcogriid appropriate channels of communication/authority

Recognize appmpriate sources of.informati on

Recogni ze own role in relation to supervisory

related services personnel
, .

ReSpond to and initiate,.conpunicaticn with suOervisorY/

support/mlated_serVices personnel within framework of

assisiarit-Irole in a positive mariner
,

Understand responsibilities in relation' to related servicei.,..

(physical speat, occupational therapies).,..

<3.

ti

ti



III. BASIC CHILD CARE AND MANAGEMENT

The. paraprofessional will assist the teacher in providing basic routine

and emergency health care and basic classroom behavior,managemeni. The

paraprofessional will:

A. Assist teacher in-attending to daily health and physical needs of

children

1:) Demonstrate awareness and skill in:providing routine health

care and attending to physical needs of children (See also V.C)

2. Demonstrate awareness of health/physical factors relating to

specific handicapping conditions

3. Obse'rve for and repdrt factors related to and affecting health

and physical,conditions of children

Provide specialized care related to 'specific health factors

and conditions of handicapped children as directed

AN
Uhderstand routine child aid and emergency.care procedures

z
1. Kitow appropriateprOcedures for routine child aid and emergency

care, including location Of supplies and emergency assistance

Provide appropriate chilid aid and/or emergency cart and complete.

re9uired repofting, as necessary.

Astist teacher in daily routine and management

1. Assist children in.learning and following classroom rules and

routines

2. Assist children In carrying out instructions and directions'

it. Assist and direct chilareh in use of materials, and-equipment

Undlrstand and follow a positive approach in guiaing and

managing child behavia.

vv



IV. =CLASSROOM-TU*1HG AND ORGANIZATION

The paraprifessional will assist the teacher in planning and

organizing- an tpproprike enviranment and curriculum for young
I/

/I/
handicapped children. The paranprofessional will

k Assist. teacher in maintaining. a safeenvironment

1. Recognike unsafe' co 'tionscwitif. regard to structural

elements,

Recognize

furnishings weather, and landscape

unsafe materials and equipment, actions and activities

3.
11 -

"Psemoye or change1Fandlo-r repansa"-condi-tions-or-redi-rect

activity

and /orB. Assist in planing and/or adapting physical arrangementi of the

environment as necessary for specific types of handicapping

conditions

1. Recognize differences/similaiities of physical arrangements

neededfor/handicapped/non?handicapped/types of handicaps

2. Recognize necessary adaptations `of equipment and materials

3. Assist in organizing and maintaining organization of materials

/.
and equipment

C. Assist in planning =and scheduling of instructional program

4*r. Assist in long and short range planning of instructional

program and activities ,

2. ASsist in planning individualized instructional program for

children§ based on the IEP/ARD results

Assist in maintaining necessary records and files
Q

. Assist in preparation of materials and use of eq-uipment



V. CLASSROOM INSTRUCTION AND MATERIALS"

the paraprofessional will assist the teacher in daily observation

'and child instruction. The paraprofessional will:

including bilingualibicultufal back=
A

ground and the effects of van otis handicapping conditions!

in the m&jor skill areas of self=help, groL.s and fine motor,

language, socio-motional, and cognitive development

B. Assist teacher in assessment of children and < evaluation of

-instructional program
6

1. Observe, report and/or record. child- behavior a syStemati c

manner

2: Assist ,iii completion of various informal assessments, as requested

lieport behavior and performance of Chit +:n ieTative to needs and

skill1 acquisition

4. Reptirt information andobservations relatiie to. assessraent and
di_

evaluation of instructional program

C. Assist teacher in implementation of daily \activtties and child-instruction

1. Plan and prepare for individual or group lessons and activities'

as assigned ,

2. Recognize :_techniquestmaterials and implement activities fet-

aevel opulent of- sglf-hel p Skills
./ 1

3. , Recognize and,initiate adaptations of instructional. materials
4

or activities as necessary
4

4. -Recognize techniques/materials and implement activities, for

language stimulation and Jevelopment

vV S.



...CLASSROOM. 1NSIRUCTIOi 3 MATERALA (goal d.)
A i ,

75,-;2.7-7.-ReetigniteTtetTurrquesiroaterials indZimplement-Tactivi:tles---for

gross and fit* motor:development; including- otitsi de. W. well

activities-
.

_-

Recognize techniquesimatenals and-inirprement-acti-vities-for
0. '

incii--asitig--telf-eSteerri and creative e%pression
J

Recogniie techniques/materials and implement activities for

pA,--academic and academic areas, as appropriate

r

ZO.
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VP3RkSESSIONTOPICS

,

As a part of Alternatives for Paraprofessional Training %(Airry, an in-. 2
service training grant supported by,Bureau.of Education for the WandicappegI,-
a series of training sessions have.been-,develqped and conducted. Because.
the responsibilities and training nee& of teachers varjr:a..t- di fferent-
selection of specific training sessions-to meet :the' needs of those who work
with young-handicapped children is based on.-indivtilual::sie training needs
surveys; -
The following 'titles and.;summkry descriptions iirovide an overview
sessions developed to date. -

. . 4ew

o

1. WHAT. IS A HANDICAP? (effects OfidisibilitiesA general ways to use
1 and adapt ecittipaient and materialsispecial°equipment)

1.
0

GY t -

THE ART OF MAINSTREAMING- Idaily routines, activities,. and transitions
for easier manageraint; observindcend :informal learning)

3. TEACHERS AND ASSISTANTS WORKING- TOGETHER' roles and responsibflitiat;'-
improving commithidati on ; IWO requirements., procedures and duties)

. ,

4. PLANNING AND SCHEDULING (daily and weekly planning for gentral-
activiti of, small group and Individual, instruction; individual -=

progtamnring fot-Athe handicapped)

5. COMMUNITY RESOURCES ifinding-and susing'communiV resources; information
on state and national resources fOr-information and services; legal

I) rights to services) ,

.
,,.-

6. PARENT r NVOLV MENT -(why, ho and when to lnvolve'parents; resources.
foi- parents of handicapped chi ldren,communicating with-parents;

= . i deas for parent bulletin-boards) 4 . .

- .

UNDERSTANDING PAREIriS HANDICAPPED.CHILD (parental reactions
ancl;reel ings; Sugcastions for working wit.h.parents; rights of

parents; information referral sources)

/ i7 0. .



s.

''84 COMMUNICATING WITH CHILDREN (communicating rules and instructions;
use of soentlanguage)to develop coOperatica and self=esteem in
young children)

9. SAFETY PRECAUTIONS (prevention of accidents, indoor and outdoor;
-1-adapting thesenvironmentt"for different types of-handicaps)

10. CHILDREN AND-HEALTH,(recognizing and preventing. health problems;
immediate isolition,and caremaintaining records)

.11 EMERGENCY CHILD AID "'Chow to handle-emergencies until help arrives)
"t.,

12. ADAPTING CLASSROOMS FOR THE HANDICAPRED-(pTafining and arranging
the classroom; eau=to-make-ddilitations of furnitdre, equipment
and mater4alsr"

. BEHAVIOR.PROB (preventionof behavior problems; management cif
problems which occur)

e

14. INFANT CARE'' level- and baSic care of.childrek-under the age
of 12 months;-feeding care, and stimulation activities)

15. THE TODDLER (what to expect of children under-the age of three;,
observing for possible problems; What adults can do to help)

,/

RESCHOOtER'.(learning and changes in 3 to 6 year olds; screening
.and referring for possible problems; routines and activities)

17. THE ,ELEMENTARY YEARS :(physical, emottprial, and learning charges_ of
Ythe 6 to 10 year old; observing and referring for pro' ems
individualizing for the handicapped child) .

1 ,
.

18. IDENTIFYING CHILDREN IN NEED OF REFERRAL (howto observe for possible
problems; suggestions for referral, folloW-dprc/assroom adaptations) 2

..,

19. INFANTS WITH SPECIAL NEEDS (recognizing problems of infants.;
referral and special care; stimulation activities for home and
center programs)

Ayr%
It ,

.:. 4.;



:20-7. USING:MATERIALS AND--EQUIPMENT (how to, use commercial_materialt
for_individUalized learningadaptinglor different ages and- .

handicaps; special .equipMent)

c

MAKING AND USING LEARNING MATERIALSr(hOw to make inexpensive
manipulatives and-other learning materials; specialized needs of
the handicapped child)

-4 \
' t -7-T
,

,

22. j USING MATERIALS WITH_SPECIAL-CHI9REN analyzing materials for
skillsleoncepts=deleT6Ped; ident:Ifying and discussing attributes

--ol---garldus materials; presenting mater als to handicapped children;
organizing materials according to leve of diffidulty)

23. LISTENING TO LEARN (how Children learn through hearing; sequences
-of auditory learning; recognizing problems of hearing; activities
to develop.listening skills) ,)

24. TALKING TO LEAONAND LEARNING TO TALK (development of speech and
language; identifying probleMss working with the child with speech
and language problems inthe claSsroom)

25. LANGUAGE DEVELOPMENT THROUGH STORYTELLING (selection and use of books
for language development; individual vs. group. storytelling; question-
ing)

26. SELF=HELP SKILLS (steps-in teaching self-help skills such as toilet-
jng, wa.lhing, eating and dressing)'

27. MOVEMENT ,AND LEARNING (how children learn through body movement;
sequences of motor learning; identifying motor problemsi indoor and
outdobr activities for motor development and eye-hand coordination)

)

PLAYGROUND AND OUTDOOR ACTIVITIES (small and large group outdoor
activities:; adapting physical activities for the handicapped child)

29; EUANCINTSELF-ESTEEM THROUGH PUPPETS AND DRAMA creative ways to
stimulate language and self expression; development and expression
of feelings; making and using puppets)



30: ARTS AND CRAFTS FOR THE HANDICAPPED'Isensory approaches to learning;
adapting and managing arts and crafts activities for the handicapided)---

31---SCIENCETR1R THE PRESCHOOL (activities, materials and ideas for the
science learning center; learning through concrete experiences and

`discovery)

32. HEARING PROBLEMS (indicators of hearing problems; types of impairment;.
special therapy, training, and classroom-adaptations)

0

c.

tA_ 4

0

t.
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APPENDIX D

INTERFACE_OF_CONPETENCIES
AND TRAINING SESSION



7

DESCRIPTION OF-INTERFACE BETWEEN
'COMPETENCIES AND RELATED TRAINING SESSION TOPICS

In the following section. Identified -competencies are listed in conjunction

with the specific training-sessions which addresi-each competency area

In'some cases the training sessions cover More than one competency area

and consequently -are Fisted Wm. In addition to training, sessions

already developed, sessions projected for development are'.also listed.



I. POSITION ORIENTATION

The pai.aprofessional witl recognize basic roles/responsibilities of

.

the instructional aide within the context of the employment position.

The paraprofessional will:

A. Understand: the educational obje ives of the employing school/
center land employment contract

-

. Understand the 'iegulations, practices, policies, and other
4 administrative procedures of the employing_school/cepter

C. Understand: the ethics and standards of the positiop including
confidentiality of information, and rights of parents

Understand federal, state, and local regulations and policy
regarding handicapped children including4 but not limited to
awareness of the legal requirements of PL 94-142 and Section 504
and-awareness of community resources

E. Understand his/her-responsibilities in recognizing and developing
his/her abilities in the following-competency areas or other needs
-for additional professional assistance or training

Related Training Sessions

Teachers aid Assistants Together

To Be Developed

Legal Aspects and C6fidentiality

Training directly' related to the local site policies Or employment

practices (A, B, and parts of C, D, and E) is considered t

responsibility of the local agency.



II. INTERPERSONAL RELATIONS

The paraprofessional will recognize the responsibilities and duties

of the assisting role and will recognize and maintain positive inter-

personal relationships with the children, parents, teacher, and

supervisory /support personnel. The paraprofessional will

A. .Maintain-a cooperative relationship with teacher and other
classroom personnel

1. Recognize teacher-aide :role in assisting teacher in carrying
out classroom duties and responsibilities

2. Recognize duties and responsibilities of teacher (and -other
adults) in the classroom°

3, . Independently complete assigned duties and responsibilites

4. Initiate own activities and communicate personal needs for
slarification of duties, instruction ind/or training

Establish and maintain attention, motivation, and-rapport ith

handicapped EtilOren

1. Recognizelndividual'aaracteristics,needs and rights_of.
each chi- M, including cultural/language differences

. Communicate with and respond to children in a positive, non-
threatening manner'

Cvmatinicate expectations clearly-and provide appropriate
verbal and non= verbal feedback

Establish and maintain rapport with parent(Ohnardians of
-handicapped children

T./ Recognize .importance and rights of parents) /guardians;
/ including cultural/language differences in the educational
/ process

/ 2. Recognize own role in relation to parent(s)/guardians

/' 3./ Ctimmunicate with parent(s)/guardians within framework of
asSistant=role7in a positive, nan=threatening manner/-

-_ --.

. Understand rights of parents ..
,



.

NTERPERSONAL RELATIONS (Ctonted.)

Maintain cooperative vorking relationship with suPervisory/
support/related_seevices /
1. Recognize appropriate channels of communication/authority

2. Recognize appropriate sources of information
.st

3_ Recognize own role in relation to supervisory/suppo
related services personnel

Respond ta and initiate .lannunication with supervisory/.
support /related - services personnel within framework of
assistant-role lea-positive manner

. Understand responsibilities'-in relation to related services
(physical, speech, occupational therapies)

- Related Training. Sessions

Teachers and Asiistants Together

What Is a Handicap?

The Art of Mainstreaming

Ctomuni cating with Children

BAavior Protlems

Parent Involvement

Undgrs\tanding Parents of. Handicapped Children

Community Resourtas



O

III. BASIC CHILD C#RE AND MANAGEMENT

The paraprofessional . will assist the teaCher in'providing basic routine

and emergency health care and basic classroom behavior management. The

paraprofessional will:

f. Aisist teacher_in attending to daily health and physical needs of

children

1. Demonstrate\awareness
care and attending to

2. Demonstrate awareness
speiric handicapping

andtkill in providing routine health
physical deeds of children (See. also V-C)

O'f healthfphysical factors relating to

conditions

Observe f - and report fa,-tors related to and affecting health

and Ohysi i conditions-of children

Provide specialized care related to specific health factors

and conditions of handicapped children as directed

B. Understand routine child aid and emergency care procedures'

1. KnoW appropriate procedures .far routine child aid, and' emergency

care; including-location of .upplies and emergency assistance

2. 'Provide appropriate child 'aid and/or emergency, care and complete

required reporting, as- necessary

Assist teadher in daily.routine ard management

1. Assist children in learning and-following classroom rules and

routines

2. Assist children in carrying out instructions and directions

3. Aisist anddirect children in use of materials and equipment

4v--Understind-and-fol1bra-posi-
managidg child behavlor

Related Training Sessions-

Children :and .flealtil

Identifying.thildren in Need of Referral

Emergency ChildAid

P1anOing and Scheduling

' Behavior roblems

.1tattn-Cralf.tWittM4rear.'



IV.. CLASSROOM IN MD ORGANIZATION

The/paraprofess nal will 'assist the teacher in planning and-organizing

an appropriate env ropment 'and curriculum for young handicapped children.

The paraprofessional ill:
A. Psstst teacher,in ntaining a safe environment

\ --
1. Recognize unsafe -nditions with regard to structural elenents 9

furnishings Weatii r, and landscape -``

. Recognize unsafe ml rials and equipment, actions and activities-

Remove, or change and r report unsafe 63 nditiQns or redirect
activity ,

Assist in planning and/im adapting physical trrangements-of the
environment as :.necessary for specific types of = handicapping .conditions

1 Recognize differences/similarities Of physical _arrangements
needed for-handicapped/non-handicapped/types of handicaps-

2. Recognize necessary adaptations of equipment and materials

3. &vitt. in organizing and maintaining organization =of materials
and equipment'

Assist in planni,and scheduling of instructional program_,

1. Assist in long and short range planning of instructional program
and activities

2. Assist in planning individualized instructional program for
children, based on the .IEP /HERO results

3'. Assist-in maintaining -neceisart records and files

4. Assist-in preparation of materials aria use of equipment . -

_Related_Training Sessions

Safety Precautions

Adapting Classrooms for the Handicapped'-

Planning and Scheduling

To Be Developed,

indiyidualized Plans and Assessment
,1

J.



V. CLASSROOM INSTRUVION-AND, MA'rERIALS'

The pamprofetsiodal will assist the teacher in daily observation.

add child instruction. The parakofessional
-

A. Recognize normal development including-bilingual/bicultural back-
ground and "the possible effects of various handicapping conditions
in the major skill areas of self-he1p, gross and fine mo.tor,
language, socio-emotional, 4nd cognitive development

. r.
B. Assist teacher assessment of children and evaluation of

instructional. -Program

1. Observe, report and/or record child-behavior in a_systeraatic
manner

2. Pasist in completion of various
requested'

v
Report behavior, and perfoithance
and skill acquisition

informal assessments, as

of.diildren relative to heeds,

Report in'formation and observations relative to assessment and
evaluation of instructional program.

Assist teather in implementation of daily activities-and child -
instruction

1.. Plan and prepare for individual or group lessons and activities
as as-signed

Recognize tectnilbesimaterials. and' 'implement .actiyi ti es for
development of -self-help skills

Recognize andAnitiate adaptations of Instructional ataterials
or aztivities as .necessary .

Recognize _techniques/materials and implement activities for
language stimulation and development

5. Recognize ter.hniquesimat=erials'and implement_acti vities for
',,gross -and Ilne motor' development, including outside as well as
IncOde activities

lie tedhnifinesittlaterials add. implement-activitieF foi
increasing selfsteem and creative expre.ssion

\
7.. Recogniie techniques/Matet'lals and ir4-plement activities for

pre-academic and academic areas, as approeriate
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OUTLINE_OF. _INTERFACE_BETWEEW__,
COMPETENCIES AND SESSION TOPICS

Traiirint-ses#Ion ind-related aerimetencies are lfited
here. In- some rases,, the tpics address more than one competeng
and therefore are; listed tWice

SESSION TRIG

TEACHERS AND ASSISTANTS

comPrreci

I

TEACHERS AND ASSISTANTS II-A

WHAT /SA HPXDICV? I.

ThE ART OF

BEHAVIOR PRO1)LEMS .

'COMMUNICATING 141711 CHILDREN

0

>re

II-B

PARENT INVOLVOEFf -

tJND_ERSTANDING -PARENTS OF HANDICAPPED II=C
CHILDREN

COMM ITY RESOURCES

CHILDREN AND HEALI1.

II-D

III-A

IDENTIFYING CHILI IN NEED OF REFERRAL III-A

EMERGENCY CHILD AID-



.

COMPETENCY

BEHAVIOR PROBLEMS

COMMUNICATING WITH CHILDREN' - III =C.

,
SAFETY :PRECAUTIONS IV-A

ADAPTING CLASSROOMS FOR _THE HANDICAPPED.: IV=B

PLANNING MD 'SCHEDULING I C

INFANT, Mk

THE TODDLER

THE PRES,CitOOLER

A,

.

THE ELEMENTitRY YEARS

IDENTIFYING CHILDREN IN'.NEED OF REFERRAL V-B-

. INFANTS WITH NEEDS

. HEARING PROBLEMS

SELF-HELP-SKILLS .

_ , -
USING MATERIALS, MD EQUIPMENT

_MATERIALS' 0=3 "-

, . , .

USING klitiERTAL4 117}1FEC1!1- CHILDREN
. . ,

TALKING TO 4Aftti AND LEARNING T: TALK

C1.1



1'

SESSION. TOPIC . :COMPETENCY

LANGUAGE DEVELOPMENT THROUGH STORYTELLING .11.4=4

4

C.

4 CL

LISTENING TO LEARN.

(ice

'''-tIOVBMENT AND .EARNING VC-5

0 ;

pardalemour :ow ACTIVITIES v-9-5
F

ENHANCiNG_SELF=ESTEEM THROUGH -PUPPETS V =C=S-

JIRW
0

4

ARTS AND -4RAF1S FOR 74 HANDICAPPED -j - V4=6

Am0.00,10

SCIENCE .FOR THEfRESCHOOL .-

O. -

O

X
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